POLICY BRIEF

Why Gender Equity in Education Reform?

A review of education reform programming finds that female-focused and top-down efforts
are only marginally effective. A shift to bottom-up, participatory policymaking, monitoring,
and evaluation practices helps assure that gender and education activities are informed by
and are responsive to complex social, cultural, political, and economic conditions. Evidence
from a study of the Girls’ Attainment in Basic Literacy and Education (GABLE) Project in
Malawi shows that success, sustainability, and impact rely on:

* Collaborative, multi-sectoral, child/parent-centered policymaking models;

* A shift from female-focused parity models to gender-focused equity models;

* Recognition of alternative education models; and

* Reform of existing traditional schools to better serve all children, particularly girls.

A gender equity focus allows for greater attention to gender dynamics, as opposed to parity;
allows projects to respond to the constraints that both girls and boys face, such as education
quality issues, without erasing a gender lens; and provides greater flexibility in setting goals
and capturing effects and outcomes. Girls' and boys” educational experiences and outcomes
are interrelated and can be examined as a single issue. In the long run, gender equity models
are dependent on institutionalization of positive school experiences for all and a sustainable
vision of gender equity that pervades daily life. This equity perspective must also include and
not draw funding away from alternative models like adult education, non-formal systems,
and complementary education programs that reach underserved populations who would not
have access to reformed primary education, even if it were more equitable and sustainable.

Girls” education activities typically reflect the particular needs of international donors and
national governments and focus on easily quantified and measurable goals and outcomes. In
contrast to international success or failure, measures at the community, school, and district
levels are hard to quantify and more closely relate to people’s daily experiences. In the case
of GABLE, experiences varied according to the conditions in which activities were enacted
and often relied on credence to or contradiction with non-education gender functions like
marriage and dowry and enlistment of girls and women to be advocates for their own cause.
Accordingly, empowerment and systems change in many communities can only find success
in light of gender equity, not challenges to longstanding roles of women.

To avoid and correct unintended consequences—including perceived attacks on local
cultures and entrenched values systems—all stakeholders must have some ability to
determine the shape, scope, and projected outcomes of reform activities. Maintaining one
set of clear, population-wide guidelines for change and growth in Malawi proved more
successful than simultaneously implementing several new activities or concurrently working
toward all gender and education goals. GABLE found that impact and sustainability called
for diverse and holistic thematic emphasis, awareness of far-reaching expectations, complex
and collaborative policy activities, constant communication, and flexibility to compromise.
In the long run, collaborative approaches swiftly address negative and unintended
consequences, build upon positive outcomes, and sustain change in gender and education.



Why Gender Equity in Education Reform?

Acknowledgements
This paper was written for EQUIP2 by Nancy Kendall, 2006. The full EQUIP2

Working Paper version is also available.

EQUIP2: Educational Policy, Systems Development, and Management is one of three
USAID-funded Leader with Associates Cooperative Agreements under the umbrella
heading Educational Quality Improvement Program (EQUIP). As a Leader with
Associates mechanism, EQUIP2 accommodates buy-in awards from USAID bureaus and
missions to support the goal of building education quality at the national, sub-national,
and cross-community levels.

The Academy for Educational Development (AED) is the lead organization for the
global EQUIP2 partnership of education and development organizations, universities,
and research institutions. The partnership includes fifteen major organizations and an
expanding network of regional and national associates throughout the world: Aga Khan
Foundation, American Institutes for Research, CARE, Center for Collaboration and the
Future of Schooling, East-West Center, Education Development Center, International
Rescue Committee, Joseph P. Kennedy, Jr. Foundation, Michigan State University,
Mississippi Consortium for International Development, ORC Macro, Research Triangle
Institute, University of Minnesota, University of Pittsburgh Institute of International
Studies in Education, Women’s Commission for Refugee Women and Children.

For more information about EQUIP2, please contact:

USAID AED
Patrick Collins John Gillies
CTO EGAT/ED EQUIP2 Project Director
USAID Washington 1825 Connecticut Ave., NW
1300 Pennsylvania Ave., NW Washington, DC 20009
Washington, DC 20532 Tel: 202-884-8256
Tel: 202-712-4151 Email: equip2@aed.org

Email: peollins@usaid.gov Web: www.equip123.net



